Thus, inclusive education lays the foundation to an inclusive society accepting, respecting and celebrating diversity. In the concept of inclusive education it is perceived that no single persons should be deprived of formal education for whatever reason. In an inclusive perspective, educational difficulties are not attributed mainly to the individual (his/her competencies, social background, the cultural capital of his/her family), but to the school and the education system.
The students' progress does not depend only on his/her personal characteristics, but on the type of opportunities and support they are (or are not) given, so that the same student can experience learning and participation difficulties in one school or education programme and not in others (Govinda 2009 ).
Proponents of inclusive education want to maximize the participation of all learners in the schools of their choice, make learning more meaningful and relevant for all, particularly those learners most vulnerable to exclusionary things to academics, policy makers and implementers.
Inclusion has been perceived and practiced as placement or the inclusion of children with disabilities into regular classrooms. In this sense it is seen as a practice whereby students with special educational needs spend most or all of their time with non-disabled students. This is a narrow sense of inclusive education. Inclusion education has a much broader meaning than this. Inclusive education is not merely about providing access into mainstream school for pupils who have previously been excluded. It is not about closing down an unacceptable system of segregated provision and dumping those pupils in an unchanged mainstream system. In its broadest and all encompassing sense, inclusive education, as an approach, seeks to address the learning needs of all children, youth and adults with a specific focus on those who are vulnerable to marginalization and exclusion. It implies all learners -with or without disabilities being able to learn together through access to common pre-school provisions, schools and community educational setting with an appropriate network of support services. Inclusive education also means the participation of all children and young people and the removal of all forms of exclusionary practice. It could also be described as a process of addressing and responding to the diversity of needs of all learners through increasing participation in learning, cultures and communities, and reducing exclusion within and from education. It is a system that aims at all stakeholders in the educational system (learners, parents, community, teachers, administrators, and policy makers) to be comfortable with and accommodate all forms of diversity (NIC n.d.). · Children take part in economic activities when school is in session. e.g. market days.
· Teachers posted to the rural areas tend to prefer living in slightly larger villages and commute to their schools located ten to twenty kilometers away in the remote areas and as a result teachers of schools in some of the remote areas often tend to absent themselves from school.
· Both parents and children show disinterest in pressures, and to rethink and restructure policies, curricula, cultures and practices in schools and learning environments so that diverse learning needs can be met, whatever the origin or nature of those needs. In inclusive education:
· All students can learn and benefit from education.
· Schools adapt to the needs of students, rather than students adapting to the needs of the school. · Individual differences between students are a source of richness and diversity, and not a problem. 
Practice of Inclusive Education in Ghana
Like other developing countries and following international trends, Ghana has made efforts at promoting inclusive education in the country.
The mission of the Ministry of Education is "to provide relevant education to all Ghanaians at all levels to enable them to acquire skills that will assist them to develop their potential, be productive, facilitate poverty reduction and promote socio-economic growth and national development" (MOESS 2007 · Lack of adequate teaching and learning materials in the poverty endemic areas of the country.
· Lack of employment opportunities in the rural areas to act as a catalyst for children and youth to remain in school till completion.
· Lack of educated role models in the deprived areas of the country which act as catalyst for children and youth to remain in school till completion (Ghana 2007 ).
Measures for promoting Inclusive Education
Recognizing the exclusive factors, the country has adapted international models for promoting inclusive 
Public Policy
The following public policies have since been made for inclusive education:
to make sure that all children of school going age have full and free access to basic education.
· All primary schools to have kindergartens attached to them to make sure all children of school going age have access to education.
· Change of policy on girls who drop out of school due to pregnancy for them to return to school and complete their programmes of study.
· Policy on the use of Ghanaian Language from K.G to lower primary for the child to learn in mother tongue to facilitate learning. expansion of educational facilities and growing rates of enrolment at all levels of education. A critical study of the current situation will however show that much as there have been great accomplishments, much still leave to be desired at the international, national and regional levels.
Impact of Inclusive Education Interventions
Just · The private sector is being encouraged to increase its participation in the provision of educational services.
· Special needs education is being improved at all levels (Kwapong 2010 Overall progress in GER at the primary level is more encouraging than at the JHS level for both sexes. The drop at the JHS level is not appreciable. It is just too early in the educational ladder for pupils to be dropping out of school at that quantum. This is more critical when one looks at statistics on completion rate at the primary and JHS levels in 
Secondary Education
Secondary education is set up to provide Ghanaian children access to quality secondary education which will that the country had as at the time of independence (one university and a handful of secondary and primary schools) one will observe from the current developments that there have been expansion of educational facilities. Considering the rate of expansion one will expect a high level of inclusion. But it can be clearly seen from Figure 1 
Basic Education
Basic education provision in Ghana is to ensure quality basic education for all children of school-going age irrespective of gender and geographical location. In the FCUBE policy the basic education system is supposed to provide access to and participation in basic education for In Ghana, six schools, (two urban, four rural) were selected for the demonstration project.
These efforts to provide inclusive education at the secondary level have shown some improvement in the enrolment of students. Statistics from 1989 to date (Table 5) show that the number of secondary schools and enrolment 
Unequal access to Information and Communication
Technology (ICT) tools is one of the ways by which people become excluded from education. NEPAD e-Schools is therefore being undertaken to ensure that the youth of Africa will graduate from primary and secondary schools with skills that will enable them to participate effectively in the information society and knowledge economy.
Specifically, the e-school project aims at:
· Providing ICT skills and knowledge to primary and secondary school students. 
Special Education
Special Education is one of the areas of focus for inclusive education. It is provided in the country to create educational opportunities for children and youth with special needs at pre-tertiary levels. The purpose is to promote quality equality education, access and inclusion by:
· Developing training programmes to update the knowledge and competencies of teachers of students with special needs.
· Developing programmes for early identification and assessment of children with special needs.
· Procuring specialized equipment, gadgets/devices and materials.
· Cooperating with the universities for the training of teachers and education of persons with special needs.
Special education is thus a system that helps to overcome physical-related equity issues. From Table 7 , enrolment has been increasing over the period though the female percentage stays below 40%. An objective way of assessing the enrolment patterns is checking it against statistics of the physically challenged in the country.
However, the slow increment over the period and growing number of physically challenged persons who beg on the street shows that there could be more physically challenged persons, both males and females who may need to be directed to access the available inclusive programmes. Generally, TVET has been an area with low patronage in the country. Table 6 What teaching-learning media could be responsive to the learning styles of both sexes in TVET programmes? What 
Non-Formal Education

Teacher Education
Teacher education prepares the grounds for quality teaching and learning outcomes at the basic education level and to develop school-based support for teachers. It has been one of the education avenues for promoting inclusive education. A comprehensive teacher education programme is provided in the country through pre-service and in-service training in order to produce competent, committed and dedicated teachers to provide inclusive education.
As a measure to widen access, improve quality and Table 9 , in 1999/2000 academic year, only 20.8% of the year female enrolment to 3,818 (Table 8) .
Another measure for inclusive education is the Diploma in Basic Education (DBE) programme for untrained teachers.
With an estimation of 24,000 untrained teachers, the As a result of the various interventions, the enrolment statistics below show some progress in the male-female enrolment ratio over the period. It is anticipated that the inclusion programme for female students will help bridge the gender gap in trained teachers for basic education.
Having a relatively large percentage of female teachers in the schools will increase the number of female role models and mentors in basic schools which will obviously help to improve the interest of girls in education right from the basic level. Thus the female teachers will serve as role models and mentors for the girls in all parts of the country.
Tertiary Education
Tertiary is education offered after secondary level at a university, polytechnic, specialized institutions, Open University etc to provide training that lead to the award of diploma and degree qualifications (Ghana, 2002) . In the Meeting the lifelong needs for all male and female youth and adults need stronger political commitment and more public funding. It will also require more clearly defined concepts and better data for effective monitoring among others.
In addition, school systems have to become more inclusive to ensure that children from marginalized categories are enroled in schools and complete the primary school cycle.
The pace, style, language and circumstances of learning will never be uniform for all; there should therefore be room for diverse approaches to pursue schooling in a as the contents and processes that constitute schools, have to be more inclusive to ensure that children belonging to marginalized groups and with special needs are fully integrated into the education system, and benefit equally from the programmes offered. Starting from early childhood and extending throughout life, learners will require access to high-quality educational opportunities that are responsive to their needs, equitable and gendersensitive. These opportunities must neither be exclusionary nor discriminatory.
Conclusions
Promoting inclusive education is critical for meeting the education for all goals. The available data in Ghana showed that more children have been brought into school and the country is progressing well on the road to achieving near universal enrolment of children in schools. Yet the task of making schools truly inclusive is not complete. Children for whom schooling still remains elusive are the most marginalized and disadvantaged. These include those belonging to socially and economically marginalized categories. Overcoming this barrier is critical for reaching the unreached -whose number is not small, rather quite large.
One thing to take critical note of is that reaching total inclusion is not just a question of numbers. It implies the same chances of learning, benefiting from equitable treatment within the school and the same opportunities in terms of employment, wages and civic participation. The quest to ensure that students achieve decent learning outcomes and acquire values and skills that help them play a positive role in their societies is an issue on the policy agenda of the country. Quality is at the heart of education.
It influences what students learn, how well they learn and what benefits they draw from their education. As efforts are made to improve enrolment, more attention also has to be paid to the quality of education and learning achievement. The country needs to adopt strategies that will enable all regions to hit the target for quality of education for all categories of people in school.
